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The article explores the loop input approach as a special type of experiential training in teacher
education. The research, conducted with 21 EFL trainee teachers at the Faculty of Foreign Languages,
Pavlo Tychyna Uman State Pedagogical University is aimed at studying trainee EFL teachers’ attitude
towards loop input-based training in methodology sessions and its capability to affect their reflective
skills. The findings of the research allow the author to conclude that loop input training involves trainee
teachers into their learning on multisensory level and ensures deeper processing due to the recursion,
reverberation between process and content and through reflection over the newly gained experience
with the possibilities of transferring it to their own teaching.
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MIJITOTOBKA BUUTEJIB AHTJIIMCBKOI MOBH
3 BUKOPUCTAHHAM MOJEJII «LOOP INPUT»
Y METOJUYHUX MAUCTEPHSX 3 KYPCY
METOJIUKU HABYAHHSA AHIIIMCBKOI MOBH

Ousena BeB3, kaHaUIaT MeJaroriyHUX Hayk, JOLEHT, JOLEHT KadeIpHu aHIIiHChKOI MOBHU
Ta METOJMKM ii HaBYaHHSA, YMAaHCbKMHM J€p>KaBHMH MENaroriyHuil yHIBEpPCUTET IMEHI
[TaBna TuunHuU.

ORCID: 0000-0002-9088-1571
E-mail: elenabevzp@gmail.com

YV ecmammi onucano doceio suxopucmanns mooeni «loop iNputy wa zansmmsx 3 memoouxu HaAGUAHHA
aneniticbkoi Mogu i3 3000yeauamu euwjoi ocgimu ¢paxyrvmemy inozemuux mog VIV imeni Ilasna
Tuuunu, sAxa aerae cobow ocobausuti 6ud opeauizayii 0ceimHbO2O npoyecy 6 pycii
KOHCMPYKMUGICMCbK020 Nioxody 00 HAGuaHHs, Haguawus 6 Oii. Ha npomusazy mpaouyitinomy
HABYAHHIO, KOHCMPYKMUBI3M OPIEHMYEMbCS HA 3000)8a4a 0C8imu, KUl Cam KOHCMPYIOE HO8e 3HAHHSL.
Cneyueira «l00p inputy sx ocobausozo 6udy HasuanHs 6 Oii NOA2AE Y UPIGHIOBAHHI 3MICIY HAGYAHHS
i npoyecy Hnaguanus. 06086’s3k08um emanom modeni eucmynae cmadia peghuecii, nio uac akoi
VUACHUKU 062060pIOIOMb | AHANIZYIOMb OMPUMAHUL 00C8I0 MA MONICIUBOCME GUKOPUCIAHHSA MOOei )
€80i1l 61aCHIN NPOPecitinill OIAIbHOCMI Y MAUOYMHbLOMY.

Aemopka nepexonana, w0 cnocib, y AKUU MauOymui euumeni HABUAIOMbCA BNAUBAE HA IXHIO
npogheciiny OisIbHICMb Y MAUOYMHLOMY, WO 3YMOGTIOE HEe0OXiOHICmb 1 NIOKPeCioe HA2albHICMb
IPYHMOBHO20 8i000pY Ni0X00i8 0151 NIO2OMOGKU GUUMENsT AHETTUCHKOI MOBU 30aMH020 3A00801bHUMU
ocgimmi nompebu yunie ma 00 peuexcii eracroi npoghecitinoi disibHocmi.

Mema docnioxcenns noaneana y UGYeHHi 8iOHOUEHHS MAUOYMHIX YyYumenie 00 UKOPUCTHAHHSA MOOei

ISSN 2307-4914
28


https://orcid.org/0000-0002-9088-1571
mailto:elenabevzp@gmail.com
https://orcid.org/0000-0002-9088-1571
mailto:elenabevzp@gmail.com

30ipHMK HAYKOBHX Npalb
Bun. 2(26), 2022 MMPOBJIEMH MIATOTOBKH CYYACHOI'O BUUTEJISI

«loop inputy ma 3’scysanni ii ennuey na ixui peprexmueni eminns. Byno euxopucmano maxi memoou
OO0CHIONCEHHA. AHANI3 JIMePAmypHUx O0gHcepei, CNOCMEPeX’CeHHs, AHKeMYB8aHHs, ZPYNOo8oi OUCKYCIL.
Asmopka pobums ucro8oK, wo sukopucmanus mooeni «l00p INputy € epexmusnum, ockinvku 3anyuae
MAUuOYmMHIX yyumeinié 00 yuacmi 6 0CEIMHbOMY NPOYeCci Ha MYTbMUCCHCEPHOMY Di6HI, CIEOPIOE YMO8U
01 Oinbu 2IUOOKO20 HABUANHS Yepe3 NOSMOPIOBANHS 3MICTY HABYAHHS Y CROCOOI 3000ymms HOB020
3HAHHA YU YMIHHS, 3a0e3neyye npocmip 07 peaexcii Had 3006ymum 00c8i0oM i U020 NEPEHECEHHIM Y
MaubOymHio npogheciiiny OisiIbHICMb GUUMEJisL.

Knouosi cnosa: rxoncmpyxkmugicmcokuil nioxio; modens «loop inputy; niocomoexa euumenis
AH2NICLKOL MOBU;, MEMOOUYHI MAUICIMEPHI; NPOSPAMA 00OUNLOMHOL MEeMOOUYHOL RI020MOGKU 8UUMEINI8
ameniticbkoi mosu; npoekm «LLIkinonuil guumens H08020 NOKOJIHHALY.

The notion of ‘loop input’ as a teaching and learning strategy came into existence in
teacher education as back as 1986 with the publication of the article by Tessa Woodward in
The Teacher Trainer journal (Woodward, 1986). Later the author elaborated on the idea in her
1991 book Models and Metaphors in Language Teacher Training, published by Cambridge
University Press (Woodward, 1991). So, to her loop input appeared to be the model which
enabled giving input to trainees without actual lecturing. It is now widely recognised that
lecturing is not an efficient way of delivering content. This idea is also in line with the Key
Design Principles for the PRESETT Curriculum (Bevz, O., Gembaruk, A., Goncharova, O.,
Zabolotnaa, O. et.al., 2020) according to which EFL teachers have been trained at the Foreign
Languages Department, Pavlo Tychyna Uman State Pedagogical University since 2016
initially as piloting the Core Curriculum for English Language Teaching Methodology Course
(Bachelor’s Level) which is a result of the joint project of Ministry of Education and Science
of Ukraine and British Council Ukraine New Generation School Teacher (2013-2019), and
now permanently.

The purpose of the research is to study trainee EFL teachers’ attitudes towards loop
input-based training in methodology sessions and its capability to affect their reflective skills.

The research population comprised 21 3™ Year bachelor trainee teachers who were in
their third (out of six in total) semester of EFL Methodology Course. The training on the
Course is based on experiential approach (Ellis,1986; Gembaruk, 2022; Kolb,1984). So, they
are knowledgeable about and accustomed to ‘learning by doing’. During the sessions, they
analyse their experience by reflecting, evaluating, and reconstructing it either in individual or
group mode to draw meaning from it in the light of prior experience. A more detailed
description of how training session are designed and conducted is given in our previous study
(Bevz, 2021). It is supposed that revision of their experience may lead to further action
(Andresen, Boud, & Cohen, 2000). Thus, reflection is recognised as a key element in
experience-based learning. On the other hand, Campana Dias et al. (2022) express doubt that
a teacher trainer ‘cannot make sure that a real reflective process is happening on its own
during a training session’ and there is a danger for a trainer and trainee to refer to transmitting
knowledge instead of adopting a real reflective approach. In this case, the authors recommend
applying loop input naming it ‘a more deeply developed view’ of experience-based learning.
Woodward (2003, p. 301) states that ‘loop input is a specific type of experiential teacher
training process that involves an alignment of the content and process of learning’, i.e., of
what is to be learnt, and the way it is learnt.

The loop input approach has found its way in various contexts in English teacher
training programs. Krulatz and Neokleous (2017) describe successful application of
pedagogical grammar instruction based on loop input. According to the authors “loop input is
particularly beneficial in pedagogical grammar instruction. It not only allows for more in-
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depth processing of the content but also leads to increased consciousness of how grammar
works and fosters improvement of teachers’ grammatical competence”. The detailed analysis
of each activity in which trainee teachers have just participated as language learners, and their
reflection inspire the authors’ hope that similar strategies will be applied in their grammar
teaching as it prevents them from considering grammar as a set of rules that needs to be
inserted into a learner’s brain and prepares them to make use of different grammar teaching
approaches in their classrooms.

Campana Dias et al. (2022) focus their research on “finding an appropriate way of
merging language and pedagogical components so that the trainees improve both aspects of
their teaching”. The authors conclude that only the trainer having a well-grounded
understanding of loop-input theory is capable in a more satisfactory manner to involve the
trainees in a framework based on their experience with reflection becoming ‘crucial’ if the
trainees are to attain any significant outcomes.

Cullen (1994) approaches to link methodology and language improvement through
making methodology the content of a language improvement programmed by creating ‘loops’
in such a way that “content is passed on through the very same process that is being
described”. The author claims that a substantial number of non-native English teachers are
eager to improve their language command and loop input-based instruction is the key to it. It
is worthwhile mentioning that this idea is consistent with the Key Design Principles for the
PRESETT Curriculum (Bevz, O., Gembaruk, A., Goncharova, O., Zabolotnaa, O. et.al., 2020)
that it to be “developed in English and taught through the medium of English”. The
innovative character of the Core Curriculum is traced here as traditionally EFL Methodology
was taught in the mother tongue in the described context and remains the same in most
teaching programmes in Ukraine. It is implied, though not stated directly, that trainee teacher
might improve both their general and professional English proficiency.

The way trainee teachers are trained in preservice and in-service programmes affects
their own teaching (Keck, & Kim, 2014). Through loop input, situated learning occurs
(Ramirez, & Rodriguez, 2018), where context resembles the practice environment and trainee
teachers, in our case, transfer learning to real-life situations through “immersion in and with
the experience” (Stein, 1998). They not merely learn about a teaching strategy but can see the
value it has for their teaching.

The participants of the research were exposed to a more standard modelling approach,
according to which trainee teachers switch into the role of learners to experience the target
teaching practices and then reflect on what they did afterwards switching back to their roles as
trainees. This ‘decompression stage’ (Woodward, 2003) is an inseparable part of loop input
strategy during which trainee teachers reflect on and analyse the instructional method they
have just experienced and consider possible ways to apply it in their teaching.

The practice of including one or two loop input activities is rather common in
educational context. The research is focused on both, single loop input activities, and the
entire loop input-based sessions. Further, there are examples illustrating the two possibilities.

The loop input activity was the lead-in activity with the purpose to draw the trainee
teachers’ attention to the importance of pre-listening activities by creating shared experience
of language learning. The participants were asked to listen to the recording and report back on
what they had heard. The important thing here for the trainer is to select the right recording
thus to make sure it is a loop-input activity, as Woodward admits from her closer inspection
there are cases where mainstream experiential training rather than loop input is provided due
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to the content of the materials suggested to trainees (Woodward, 1986). The trainees were
expected not to accomplish the activity properly as it was indeed difficult to understand the
recording for the absence of any preparation for listening: there was no pre-teaching of
difficult vocabulary, the topic of the recording was unknown, they were not asked to predict
the content, the purpose for listening was not given to them, etc. The reasons that caused
difficulties in the activity were partially recognised by the participants themselves. They were
exposed to a kind of negative experience, i.e., showing the wrong way of organising listening
but it had a beneficial effect on them gained through reflecting on what they had been
through, what they felt, what went wrong, why it went wrong and suggesting the ways for
improvement. With the help of that lead-in activity, the participants also experienced the
process of switching between the roles of learners and trainee teachers.

Here is an example of the entire loop input-based session on the theme “Reading Sub-
skills”. The objective of the session was to develop trainee teachers’ understanding of reading
sub-skills. At the beginning, the trainees were introduced to the topic by answering the
questions about the things that make a ‘good reader’, whether good readers were only those
who knew the meaning of most words or read quickly etc. To explore trainees’ previous
experience and to create a shared experience of learning at first, they were to evaluate
themselves if they were food readers, to do the survey (the questions were given on the
handouts) in pairs and to share their experiences with the group focusing on the characteristics
that made a partner a good reader and comparing them with own reading habits. The last
question of the survey was about the purposes for people’s reading, and it severed as a bridge
to the next activity about the interdependence of purpose and manner of reading. The
participants formed four groups doing four different reading tasks. Then they reflected on the
way they did them. Working in the same four small groups they prepared the posters with a
graphical presentation of their eye movement (so called ‘Eye Accenting Maps’) using straight
lines, curves, dots, and arrows. The reflection was made in plenary addressing the following
questions: (1) What text did you read? (2) How did you read? (3) Why did you read it this
way? (4) What helped you do the task in a very short time? (5) What was your reading
purpose? The discussion was followed by the matching activity to agree the names of the
reading subskills with the description of how to read texts with different reading purposes. To
sum up, the participants were intrigued with the questions about the most important reading
subskills giving their reasoning and about the things, the choice of subskills depended on.

Another loop input session was conducted on the theme “Stages of a Listening Lesson,
Tasks and Activities for Teaching Listening Skills”. The objectives of the session included
trainee teachers’ gaining awareness of pre / while / post-listening stages of a listening task and
a range of activities for teaching listening at every stage and developing their abilities to
identify the purpose of listening activities.

The participants were asked to ‘put on their hats of learners’ and to do all the activities
accordingly. They predicted the content, watched the video about stages and activity types for
developing listening skills two times with different tasks to complete, discussed the strategies
they had chosen for doing the tasks and finally switched their roles to reflect on the session as
trainee teachers.

Loop input as well as experiential learning are multi-sensory, but loop input has got
‘the added advantage of involving self-descriptivity and recursion” (Woodward, 2003). Loop
input aims to impart an understanding of the target practices from a number of angles. Some
of the participants admitted, that they had a kind of sparkle when they became fully aware
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they were watching a video about the process they were engaging with at that very moment. It
enabled them to learn more deeply about listening purposes, strategies, and stages of a
listening lesson. Using this approach, the participants were involved in a detailed and very
useful discussion of the stages of a listening lesson, their aims, the purposes of the activities at
each stage, listening strands and strategies, materials, content, etc.

The participants were asked to complete the survey designed to measure their attitude
to the experience gained through participation in loop input training sessions. The procedure
of collecting the data was duly observed in four aspects: the demand for information, consent,
confidentiality and right of use. They were informed about the research project and its
purpose, that their participation is voluntary, and they may stop participating at any time. The
trainee teachers were assured that the survey was anonymous, and all information gained was
used for research purposes exclusively.

The statements of the survey are given in Table 1.

Table 1
The Trainee Teachers’ Attitude to Loop-Input Training Scale

Statements sb][ D[ N] A sSA

#
Number of responses

1.| | feel embarrassed when | first encounter loop input activity. 11 9 1 - -
2. | | feel fascinated to take part in loop input activity. - - 1 10 10
3 I can recognize at once if |1 am listening to or reading about the | B 3 10 8

process | am engaging with at that very moment.

| never can see any reverberation between content and process until |

am told about it.

I can realize with ease that what | am to learn and the way | am

learning about it are fully aligned.

The recursion of what | learn and how | learn it produces little

influence on my learning and processing.

7 I learn even more deeply when describing what I do in an activity or | B 3 5 16
"| asession and how I do it I find an alignment of these two things.

I hardly remember my experience and knowledge better if I reflect on

9 10 2 - -

6 13 2 - -

8.1 \what I did, how 1 did it and why I did it that way. Loy s Ly - -
9.| 1 am going to use loop input approach in my own teaching. - - 1 14 6
10.| 1 see no point in using loop input approach with my future learners. 7 14 - - -

The participants were asked to read statements 1-10 which described what they feel
and think about loop input training mark an answer for every statement to the best of their
ability. The 10 items asked the trainee teachers to respond in 5-point Likert scale format. The
response continuum was: 1 = Strongly Disagree, 2 = Disagree, 3 = Neither Agree nor
Disagree, 4 = Agree, 5 = Strongly Agree for statements 2, 3, 5, 7 and 9 and 5 = Strongly
Disagree, 4 = Disagree, 3 = Neither Agree nor Disagree, 2 = Agree, 1 = Strongly Agree for
statements 1, 4, 6, 8 and 10. For each participant, an attitude score was derived by adding his
or her ratings of the 10 items. The scale’s construct comprises five dimensions: (1) trainee
teachers’ feelings; (2) trainee teachers’ ability to recognize that loop input is being used;
(3) the loop input’s influence on trainee teachers’ own learning; (4) the impact of reflecting
over their experience of loop input on their training; and (5) the possibilities to apply loop
input approach in their own teaching. The mostly positive trainee teachers’ attitude is
represented by a score of more than 25 while less than 25 identify mostly negative attitude.
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Positive trainee teachers' attitude specified
(statements 2, 3,5, 7 and 9)

20
15
10

5 II II I

0 |

feelings ability to recognize  influence on impact of perspectives for
learning reflecting application
B Strongly Agree W Agree Neither Agree nor Disagree

Figure 1. Rating of trainee teachers’ agreement with positive statements

Figure 1 shows the rating of trainee teachers’ agreement with positive statements
based on the number of the responses indicated in Table 1. 95.2% voiced their delight of
involvement in loop input-based training representing equal portion of ‘strongly agree’ and
‘agree’ options. As no one expressed any disagreement with the statements having positive
connotations in all five dimensions the author sees no urgent need in specifying the degree to
which the trainee teachers ‘strongly agree’ or just ‘agree’ with the statements. It should be
marked that the wider fluctuation in the degree of their agreement which is ‘agree’ / rather
than ‘strongly agree’ is traced in the influence loop input produces on their own learning
(87.5% against 9.5%) and an intention to use the model in their own teaching (66.7% / 28.6).
It is notable that the opposite findings are observed in respect with the impact the loop input
training had on the participants’ ability to reflect: 76.2% who ‘strongly agree’ against 23.8%
of ‘agree’ option. The author attaches it to the fact the reflection stage was a regular part of
their every loop input-based training experience. There were trainee teachers whose attitude is
undecided ranging from 4.6% to 14.3% throughout all five dimensions.

Negative trainee teachers' attitude specified
(statements 1, 4, 6, 8 and 10)

20
15
10

5 I “ 1 i |

0

feelings ability to influence on impact of perspectives for
recognize learning reflecting application
B Strongly Disagree W Disagree Neither Agree nor Disagree

Figure 2. Rating of trainee teachers’ disagreement with negative statements
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Figure 2 demonstrates rating of trainee teachers’ disagreement with negative
statements. It is remarkable that it mirrors the findings given in Figure 1. 71.4% strongly
disagreed that reflection did not make their training more memorable against 23.8% who
disagreed.

The trainee teachers expressing their complete or partial disagreement with statements
comprising negative connotations about loop input approach in the identified five construct
dimensions thus appeared to add in creating the mostly positive attitude to the issue in focus.

The data collected through the survey demonstrated that 100% of the respondents
developed a mostly positive attitude towards loop input training (see Table 1) though there
were 4 trainee teachers (19%) who scored just a little above 25 points (two responses of
28 points, 30 and 31) which may indicate rather neutral attitude. Judging from the field notes
taken during group discussions it should be mentioned that those trainee teachers tend to
compare loop input training with the mainstream experiential training they had on
Methodology Course highly appreciating them altogether in contrast with the lectures and
seminars of the traditional training they had on other courses of their bachelor’ programme.
Still, finding out the reasons causing such a rating can be the focus of further investigation.
Therefore, further work in the chosen direction might concern the study of trainee teachers’
readiness to use loop input approach in their teaching.

It can be concluded that the considered loop input model is an effective approach in
teacher education for developing trainee teachers’ methodological competence. The
advantageous incorporation of ‘decompression stage’ as its inseparable element ensures time
and space for reflection on the part of the trainees making it a habitual practice and hopefully
turning them into reflective practitioners. The participants’ reflection on their experience of
taking part in the single loop input activities and the entire loop input-based sessions from
within, makes the experience and the knowledge much more memorable. The findings of the
research allow the author to state that loop input training involves trainee teachers into their
learning on multisensory level and ensures deeper processing due to the recursion,
reverberation between process and content and through reflection over the newly gained
experience with the possibilities of transferring it to their teaching.

REFERENCES

1.  Andresen, L., Boud, D., & Cohen, R. (2000). Experience-based learning. Understanding adult education
and training. Sidney: Allen & Unwin. URL: https://www.taylorfrancis.com/chapters/edit/10.4324/
9781003118299-22/experience-based-learning-lee-andresen-david-boud-ruth-cohen

2. Bevz, 0. (2021). Teaching trainee teachers to reflect on their microteaching experiences in EFL
methodology course. Studies in Comparative Education, 2. URL: http://pps.udpu.edu.ua/article/view/
256231

3. Bevz, O., Gembaruk, A., Goncharova, O., Zabolotnaa, O. et.al. (2020). CORE CURRICULUM English
Language Teaching Methodology Bachelor’s Level = Metodyka navchannya angliiskoi movy. Osvitniy
stupin bakalavra: typova programa: lvano-Frankivsk.

4, Campafia Dias, D.C., Avila Herrera, S.A., Porras Pumalema, S.P., & Urefia Lara, D. A. (2022).
Improving teachers’ knowledge of language and pedagogy through loop-input. ConcienciaDigital, 5(3),
126-139. URL.: https://doi.org/10.33262/concienciadigital.v5i3.2261

5. Cullen, R. (1994). Incorporating a language improvement component in teacher training programmers. ELT

Journal, Vol. 48, Issue 2, 162—-172. URL: https://doi.org/10.1093/elt/48.2.162

Ellis, R. (1986). Activities and procedures for teacher training. ELT Journal, 40/2, 91-99.

7.  Gembaruk, A. (2022) Applying constructivist approach in the EFL Methodology teaching. Problemy
pidhotovky suchasnoho vchytelia, 25, 15-25.

o

ISSN 2307-4914
34


http://pps.udpu.edu.ua/article/view/256231
http://pps.udpu.edu.ua/article/view/256231
https://doi.org/10.33262/concienciadigital.v5i3.2261
https://doi.org/10.1093/elt/48.2.162

30ipHMK HAYKOBHX Npalb

Bun. 2(26), 2022 MMPOBJIEMH MIATOTOBKH CYYACHOI'O BUUTEJISI

8. Keck, C., & Kim, Y. (2014). Pedagogical grammar. Amsterdam, the Netherlands: John Benjamins.

9. Kolb, D. (1984). Experiential Learning: Experience as the Source of Learning and Development.
Englewood Cliffs, NJ: Prentice Hall. URL: https://www.researchgate.net/publication/235701029
Experiential_Learning_Ex perience_As_The_Source_Of Learning_And_Development

10. Krulatz & Neokleous, (2017). Loop Input in English Teacher Training: Contextualizing (Pedagogical)
Grammar in a Communicative Way. Teacher Education Interest Section Newsletter. URL: http://
newsmanager.commpartners.com/tesolteis/issues/2017-03-15/2.html

11. Ramirez, M. R., & Rodriguez, C. (2018). In-Class Flip in Teacher Education Through Loop-Input.
Technology in ELT: Achievements and challenges for ELT development, 24, 131-148.

12. Stein, D. (1998). Situated Learning in Adult Education. URL: http://www.ericdigests.org/1998-3/adult-
education.html

13. Woodward, T. (2003). Key concepts in ELT: Loop input. ELT Journal, 57(3), 301-304. URL.: https://
academic.oup.com/eltj/article/57/3/301/430488?searchresult=1

14. Woodward, T. (1986). Loop input — a process idea. The Teacher Trainer. Pilgrims, 1, 6-7.

15. Woodward, T. (1991). Models and metaphors in language teacher training: Loop input and other strategies.
Cambridge: Cambridge University Press.

16. Woodward, T. (1992). Ways of Training: Recipes for Teacher Training (Pilgrims Longman Resource

Books). Pearson Education Limited; 1st edition, 1992.

ISSN 2307-4914
35


http://www.ericdigests.org/1998-3/adult-education.html
http://www.ericdigests.org/1998-3/adult-education.html
https://academic.oup.com/eltj/article/57/3/301/430488?searchresult=1
https://academic.oup.com/eltj/article/57/3/301/430488?searchresult=1

